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The Holistic English program addresses three main issues: 1.) Why replace the 

traditional listening and oral English classes with movies; 2.) Which English movies to 

watch; and 3.) How to watch the English movies effectively.  

The Holistic English Program replaces traditional oral English learning with a 

conversation English acquisition experience; replaces teachers with facilitators; replaces 

set phrase or speech pattern memorization with language acquisition; develops self-

confidence, intrinsic motivation, self-discipline and develops autonomous learners and 

creative thinkers; replaces graduates who are unable to produce comprehensible English 

with those who can. (Qiang, Wolff & Teng, 2009)  

Holistic English is a significant departure from the traditional ―talk and chalk‖ 

teaching methodology and substitutes implementation of modern 2
nd

 language acquisition 

pedagogy. The oral English class becomes the conversation English lounge. But 

comprehensible input is the key, not immediate ‗forced‘ output. (Swain, 1998) 

 
  

HOLISTIC ENGLISH 

 
1. Why replace the traditional listening and oral English classes with 

movies? 

The Holistic English in this program is different from the traditional concept of 

―Holistic Approach.‖
1
  Chinese traditional medicine provides the impetus for this 

innovative and successful Holistic English Program. In Chinese culture it is known that 

an inexperienced doctor gives a hundred prescriptions to cure one disease; whereas an 

accomplished doctor cures a hundred diseases with one prescription. Chinese traditional 

medicine addresses the root cause of a disease, while western medicine addresses a single 

disease or even just a symptom. Holistic English draws upon most recent findings in 

cognitive science (Reder, L. M. 1996; Schumann, 2004; Anderson, 2005), SLA theories 

(Schmidt, 1990, 2001; Dekeyser, 2003; VanPattern and Williams 2007; Robinson & 

Ellis, N. 2008), and the practical business knowledge and world view of its creators,. The 

objective of HE is not only to teach English, but to train a thinking mind in the 

underlying operating rules of the west and the big world events that China is growing 

through. History is being repeated while China is developing: the same environmental 

problems, the turmoil of the stock market; the inside of secret dealings to cover up 

corruption and business flaws, along with other contemporary business, political and 

social issues of the day.  

Therefore, the HE series of movies is different from existing movie-based 

language programs in that HE approaches language teaching from both the object of the 

learning process---the language (input and output) (Krashen, 1982; Swain, 1998, 

VanPattern, 2003, Niu Qiang, 2001a, 2001b) and most importantly, the subject of the 

process----the learner. The learner‘s cognitive processing capacity and features 

(Robinson, P & Ellis, N. 2008) and their affective factors, (Anderson, 2005) and their 

knowledge repertoire are all taken into consideration while compiling the HE Workbook. 

Throughout the six long years‘ of evolution of the series, HE has never left the center of 

this program, that is, the LEARNER, and the LEARNER‘S NEED. Therefore, the movies 

                                                 
1
 Holistic Approach arises from Gestalt psychology which studies a whole response to a whole situation instead of studying separate 

responses to separate stimuli. 
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are filtered and narrowed down from a number of 500 to 32 through a student selection 

process to suit the students‘ interests and needs.   

Cognitively, the idea of learning English through movies is three fold: first, to 

get implicit memory mechanism (Ellis, N. 1994) at work through frequency effect, 

namely frequent encounters of words in different contexts; secondly, to bring explicit 

memory into play through directing intentional attention to key language chunks 

(Schmidt,R.1990); thirdly, to get both visual and auditory sensory at work to achieve 

better understanding and retention
2
 (Anderson, J. 2005), to breathe life into the classroom 

atmosphere, to create vividness in the teaching materials, to bring about diversity in 

teaching methods so as to create intrinsic motivation  and participation of the student, and 

above all, to realize real  learner autonomy both inside and outside the classroom, so as to 

achieve the goal of constructivist learning theory---learner-centeredness. 

Linguistically, HE is called holistic in that it integrates listening, reading, 

speaking, writing and even translating skills into one learning activity. With the help of 

subtitles in both English, students can practice fast reading, translating; by engaging in 

different types of output production, such as shadowing, dubbing (practicing output), 

acting (learning by doing), and discussing (producing timely output from input), students 

can truly improve their listening and speaking skills.  Through completion of the Holistic 

English Workbook exercises, students can also develop both their creative and critical 

thinking, and to also sharpen their writing skill.  

Culturally, the Holistic in HE means that it is not merely intended to teach 

English for the sake of learning English, but is aimed at broadening students‘ world view 

by offering movie series with different subject matters, such as English history, culture, 

business, or law to enable the student to think ‗out of the box‘.   
Pedagogically, HE synthesizes the essence and also actualizes the spirit of several 

teaching methods, such as the Direct Method, the Audio-lingual Method, the TPR (Total 

Physical Response) Method, the Communicative/Interactive Model, the Suggestopedia 

Method, the Silent Way. (Richards, J. C. & Rodgers, T. S 1986)  

 

 

 

                                                 
2
 According to the dual coding theory (DCT), cognition involves two distinct subsystems, a verbal system and an imagery system. 

The representations of these two memory modules are connected to sensory input and response output systems as well as to each other 

so that information presented through both visual and auditory channels is better understood and retained.  
2
 Forced output raises the affective filter and actually prevents language acquisition. Krashen (2004) Applying the 

Comprehensible Input Hypothesis: Some Suggestions  

The Comprehensible Input Hypothesis claims that we acquire language by input, not by output, a claim is supported by 

studies showing no increase in acquisition with more output (Krashen, 2002b). Studies show, however, consistent increases in 

acquisition with more input. 

Comprehensible input-based methods encourage speaking but do not force it. Students are not called on; rather, 

participation is voluntary. 

Forced output raises the affective filter and actually prevents language acquisition. Krashen (2004) Applying the 

Comprehensible Input Hypothesis: Some Suggestions. Forced output raises the affective filter and actually prevents language 

acquisition. Krashen (2004) Applying the Comprehension Hypothesis: Some Suggestions  

The Comprehensible Input Hypothesis claims that we acquire language by input, not by output, a claim is supported by 

studies showing no increase in acquisition with more output (Krashen, 2002b). Studies show, however, consistent increases in 

acquisition with more input. 

Comprehensible input-based methods encourage speaking but do not force it. Students are not called on; rather, 

participation is voluntary. 

Forced output raises the affective filter and actually prevents language acquisition. Krashen (2004) Applying the Comprehensible 

Input Hypothesis: Some Suggestions. 
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2. Which English movies to watch? 

 

Movies must be interesting and comprehensible to the viewer (student free choice 

not teacher mandated) as well as meeting the following criteria: 

In addition to the four features of Krashen‘s optimal input hypothesis 

(comprehensible, interesting/relevant, not grammatically sequenced and in great quantity 

(Krashen, 1982), we added some more important features from a psycholinguistic 

perspective, which distinguishes our selection from other movies listening materials: 1. 

content-based. 2. authentic;  3. cultural-bearing; 4. articulate; 5.  non-redundant.   

 

             3. How to watch the English movies effectively.    

 

     The movies should be viewed in a friendly, non-academic environment similar to 

a trip to the local movie theater with a group of friends. Initially, the movie should be 

viewed for its entertainment value and should not be the subject of ―study.‖ 

After the initial viewing, we ‗encourage‘ (but do not ‗impose‘) students to employ 

metacognitive strategies of repeated ‗viewing‘, spaced ‗viewing‘, shadowing and dubbing 

while ‗viewing‘, and above all, of garnering intentional attention to lexical items that are 

useful for their own production. The relevant cognitive and SLA theories underlying 

these above strategies are the Forgetting Curve, the Frequency Effect, the Spacing Effect, 

ACT-R theory (Anderson,  2005), noticing strategy and Saliency Strategy (Schmidt, 

1990; Van Pattern, 2005),  and others which are to be elaborated in part II of this article 

due in March 2010.   

In brief, the immediacy of Holistic English is the development of self-confidence, 

intrinsic motivation, self-discipline, creative thinking and autonomous learning skills. 

After six and one-half years of development and extensive testing at 2
nd

, 3
rd

 and 

4
th

 tier universities and colleges in six provinces, as well as three corporate training 

centers in two provinces of China; (Qiang, Wolff & Teng, 2008) commencing in 

February 2009 Holistic English was afforded an opportunity to prove itself at Sun Yat-

sen University, Guangzhou, a top tier university. 

Additionally, this was the first implementation of Holistic English for post-

graduate, non-English majors required to successfully complete one semester of oral 

English.  The program was developed around Krashen‘s (2004) 2
nd

 language acquisition 

theory that acquisition occurs best when there is comprehensible input in a friendly 

environment and academic pressure is off. 

Upon commencement of the HE program both staff and students considered it just 

another mundane oral English course. At the end of the semester the staff was in shock 

and awe over the success of the program. Students found the course interesting and 

exciting and were clamoring, in writing, for a doubling of class hours each week. This 

level of student enthusiasm and positive results was something very new to the 

acquisition theory that acquisition occurs best when there is comprehensible input in a 

friendly environment and academic pressure is off. 
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FOREIGN FACULTY ANALYSIS 

OF 

ADMINISTRATIVE SUPPORT 
 

Unlike any of the prior experiences implementing Holistic English, the 

administrators and staff at Sun Yat-sen University not only promised all necessary 

support, they actually did everything within their power and control to insure a fair and 

full implementation of the Holistic English Program. It was clear that the administrators 

had not only read but also understood reports of prior Holistic English implementation 

efforts. Without any prompting or request, all classes were assigned to one classroom so 

that the room could be reconfigured into a friendly environment. When the unsuitability 

of the initial large cavernous classroom was mentioned, the classes were immediately 

moved to a smaller, more appropriate room. Access was arranged to the classroom two 

weeks prior to commencement of classes so that appropriate measures could be taken to 

make it a friendlier environment.  

Classes were scheduled every other week so that the students would have 

adequate time for pre-movie viewing homework and after-viewing homework. Movie 

viewing was scheduled for 7:00 p.m. Friday evening. Each Friday evening fourteen 

classes watched their assigned movie in the five-hundred seat auditorium (just like a 

commercial movie theater). The administration also arranged to place all of the Holistic 

English movies on the University web site two days after they were shown in the movie 

theater. This provided students with a first viewing opportunity in situations where they 

could not attend the group viewing in the movie theater. It also provided a second 

viewing opportunity for those students wishing to refresh their memory before the 

conversation class. Students were cautioned that watching the movies en mass was for 

entertainment in a friendly environment while watching movies on a computer is an 

academic language learning experience and should be avoided if at all possible. 

The first week of the term the five-hundred seat auditorium was also made 

available for an orientation lecture to all 600 of the students using the Holistic English 

Workbook. (Photos 1 and 2) The Vice Dean and several department staff attended, thus 

showing a genuine interest in monitoring this new pedagogy. The presentation ―The 

Secret To Making Your English Better‖ was video recorded and placed on the University 

web site. One hundred copies were express mailed to Foreign Language Departments in 

universities throughout China. 
 

     
Photo 1                                                      Photo 2 
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The university timely produced sufficient copies of the Holistic English 

Workbook, although they were not distributed to the students in a timely manner causing 

some delays in commencement of certain classes. 

Class schedule and rosters were provided the week prior to class commencement. 

It must be emphasized that the administration of the post-graduate program of the English 

Education Division of the Foreign Languages School at Sun Yat-sen University is 

remarkable in many regards, including knowledge of 2
nd

 language acquisition theory, 

knowledge of modern human resource management practices, modern business 

management strategies and was very professional in all regards. On the few occasions 

when the English Education Division failed to communicate effectively with students or 

staff, apologies and amends were immediately forthcoming. This administration says 

what it means and means what it says. It does what it promises. This is very 

uncharacteristic of Chinese university administrations. The level of administrative 

support for implementation of the Holistic English was unprecedented compared to all 

prior implementation programs.  

This administration seriously seeks new pedagogy and methodology to facilitate 

delivery of a quality educational product to its students/customers.  This commitment to 

educational excellence is evident in every contact with the administration. This is a 

marked difference from the experiences of prior Holistic English implementation 

programs where administrative excuses for ineptness and ignorance have become the 

norm. ―If you want to grow leaders, you can‘t let explanations and excuses become a way 

of life‖ 1/09 Fiat‘s dynamic CEO, Sergio Marchionne. 
 

 

FACILITIES 
 

Classroom facilities are designed for traditional oral English classes. The rooms 

are either too large for creation of a friendly, non-academic acquisition environment 

(Photos 3 and 4); or too small or oddly shaped to facilitate a round table discussion 

configuration. (Photos 5 and 6) Classrooms are designed for lectures or seminars based 

upon traditional teaching pedagogy. At Sun Yat-sen at least the seating was not bolted to 

the floor in theater row style. The desks and chairs could be easily re-configured. 
 

      
Photo 3                                                                                        Photo 4 

                                         

Given a choice between the two basic options, Holistic English was held in the 

smaller room because it lent itself more to being softened from its academic environment. 

However, the re-configuration of the desks was not possible for a large group discussion 
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format due to the long narrow room dimensions. The desks were arranged in seven 

groups of six students each, with one group expanded to nine students when more than 

forty students were assigned to a class. This re-configuration comports with a typical 

Chinese coffee shop or tea house seating arrangement and thus a friendly non-academic 

environment. 

English proverbs adorned the walls. A water machine was installed with coffee 

and British tea supplied on a student contribution/donation basis. The window curtains 

were a beautiful silk print. Orchid plants and artificial flowers were strategically placed 

around the room. All reasonable efforts were expended to create a friendly coffee shop or 

tea house environment. (See Photo 7 and 8) 
 

      
Photo 5                        BEFORE                            Photo 6 

      
Photo 7                              AFTER                     Photo 8 

 

The movie auditorium was a first class facility with properly maintained and 

operating equipment.
3
  The two Chinese speaking technicians were competent and 

professional. They were assisted by an English speaking department staff member who 

facilitated communications with the English speaking foreign professor. This level of 

competence, functioning equipment and staff support is unprecedented in all prior 

experiences of implementing Holistic English.  In contrast, two experienced foreign 

Holistic English teachers in Henan Province were forced to abandon Holistic English 

during this same time frame due to inoperable video equipment.
4
 

The students at Sun Yat-sen University enjoy the additional advantage of having 

computers in their dormitory rooms with access to the University web site. Many students 

privately arrange access to the World Wide Web. This allowed the students unlimited 

access to the course movies placed on the University web site for their convenience. 
 

                                                 
3
 The only drawback to this facility is the dual screen system which provides better viewing for power point presentations but is 

confusing when watching movies. Shutting down one screen leaves half of the auditorium at a viewing disadvantage that is wirse than 

the double screen distraction.  

 
4 Xinyang Technical College and Xinyang Agricultural College, Henan Province. 
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ENGLISH SPEAKING ENVIRONMENT 
 

The SYSU south campus does not lend itself to the creation of an English 

speaking environment. With 30,000 plus students
5
 and a campus encompassing 1.17 

square kilometers, with the English Department administrative offices and classrooms 

scattered across the expanse of the campus; of necessity, the students are provided 

English speaking opportunities such as a regularly scheduled English Corner and other 

similar activities. 

Additionally, the English Department and Japanese Language Departments share 

an administrative office which complicates matters further since each should have their 

own 2
nd

 language acquisition environment. 

For the proper creation of a true English speaking environment,
6
 all English 

Department facilities would need to be located exclusively in one building that is not 

shared with other departments. 

This does not totally foreclose implementation of certain strategies to prompt the English 

mental lexicon. For instance, the Chinese calligraphy hanging over the entrance to the 

English Department could be replaced with an English sign. The administration was 

presented with an English sign in the colors of the Chinese National flag, (red 

background with yellow lettering) which reads: “WELCOME TO CHINGLAND.” 

The Chinese staff was provided black baseball caps which read: ENGLISH 

POLICE.  Six hundred students were provided red baseball caps that read: SPEAK 

                                                 
5 At present, Sun Yat-sen University is a comprehensive university including the humanities, social sciences, natural sciences, technical science, medical science, 

pharmacology and management science. There are 25 schools and colleges, including the School of Humanities, Lingnan College, School of Foreign Languages, 

School of Law, School Political Science and Public Administration, School of Business, School of Education, School of Communication and Design, School of 

mathematics and Computational Science, School of Physics and Engineering, School of Chemistry and Chemical Engineering, School of Geology and Planning, 

School of Environmental Science and Project, School of Life Science, School of Information Science and Technology, School of Engineering, School of Oversea 

Education Exchange, Sun Yat-sen Medical College, School of Fundamental Medicine, School of Public Health, Guanghua School of Stomatology, Nursing School, 

School of Pharmacology, as well as the Department of Earth Science, the Graduate School, School of Software, School of Network Education, College of Continuing 

Education, etc.  

Sun Yat-sen University offers a wide variety of subject areas and complete disciplines. In the programs of graduate studies, there are 22 disciplines leading to 

Doctorate degrees and 32 to Master degrees, of which 171 specialties lead to Doctorate degree, 236 specialties lead to Master degree; in addition, there are 17 

branches of studies leading to professional degrees, which are: Doctorate degree in clinical medicine, Master of business administration (MBA), Master of public 

administration (MPA), Master of judicial studies (JD), Master of computer technology, Master of environmental project, Master of software engineering, Master of 

electronic and communication engineering. and Master of biology engineering . The University has 12 post-doctorate research floating stations of Chinese language 

and literature, history, mathematics, physics, chemistry, biology, fundamental medical science, clinical medical science, management, public management, 

philosophy, environmental science and engineering; 20 key disciplines at the national level and 43 key disciplines at Guangdong provincial level. In undergraduate 

education, there are 89 specialties in undergraduate programs, with 6 national bases of fundamental sciences research and training, such as philosophy, Chinese 

language and literature, history, physics, chemistry and biology, 25 undergraduate specialties of name-brand specialties at the provincial-level. There are also the 

national bases of education in cultural qualities for college students and the first athletic training base for college student in China. In this year, the number of 

students of all types amounts to 70000,of which 3800 are doctorate candidates, 13000 are graduate students, 28000 are undergraduate students, and 1100 are 

international students. Sun Yat-sen University has abundant qualified faculty members. The university has the right to evaluate and confer the titles of full professor 

and associate professor. There are 12000 faculty and staff members, of which 805 are Ph D candidate supervisors, over 860 are full professors, 1500 are associate 

professors. Outstanding talented persons keep coming forth from the faculties, there are 13 academicians of the Chinese Academy of Sciences and 4 academicians of 

the Chinese Academy of Engineering, 15 young and middle-aged experts with outstanding contributions at the national level, 37 recipients of national fund for 

outstanding young scientists, 19 persons selected in the first and second rounds of the "project of talent selection" by the Ministry of Personnel, 19 candidates chosen 

for the "plan of training excellent scholars for the new century" by the Ministry of Education, 16 professors specially accredited with the "Yangtze Scholar
 
Scheme" 

of the Ministry of Education, and 16 experts with outstanding contributions selected by the Department of Health. http://www.sysu.edu.cn  (accessed March 1, 2009) 

6  Wolff (2009) ―Why Chinese Universities Do Not Provide An English Speaking Environment‖, ,  Chapter 6, TEACHING EFL IN CHINA: What every foreign 

teacher should know before they go! Nova Science Publications, New York 

http://www.sysu.edu.cn/
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ENGLISH. (Photo 2) The English Department was encouraged to make English its 

official language of communication.  

A further complication is the administrative desire that the students develop their second 

language capabilities and their Chinese language capabilities simultaneously. There is an 

unfounded fear that creating a 2
nd

 language acquisition environment will somehow 

disadvantage the students in the further development of their mother tongue (Putonghua).  

The students enter the 2
nd

 language acquisition program with a tremendous 

Chinese language advantage through the ubiquitous and comprehensive mother tongue 

environment. The creation of a 2
nd

 language acquisition environment would not even 

level the playing field, Putonghua would still provide the most prominent and 

overwhelming  influence in the student‘s daily life, unless there was not only a 2
nd

 

language speaking environment but also an intensive immersion program where the 

students were isolated in a 2
nd

 language living environment. The reality is that this is just 

another excuse for not creating an English speaking environment; but unlike previous 

excuses, this one is cloaked in academic validity. 

Under such circumstances the creation of an English speaking environment could 

be initiated with an outdoor video wall in the central part of the campus. In furtherance of 

this idea, 487 students were sent an email asking: 

 

What do you think of erecting a double sided outdoor video wall on the north central 

lawn for the nightly playing of English movies? 

Your opinion is important. 

 

(Note: 92% of the students responded indicating a high degree of interest. The students‘ 

responses are not edited.) 

 

85% are solidly in favor with comments such as – 

 

1.I think it's wonderful idea to watch a movie outside on the lawn. Hoping for this kind of 

activity. 

2.yes,i think its a good idea,and will attract more people,and a fun time,in addition to,we 

can communicate in English with each other as a little English Corner. Watching moive 

outside is a good enjoyment. 

3.It's really a good idea. By doing this, students can communicate with  

each other while seeing the film. It also can be another English corner for us.  

4.This is a very creative idea. I totally support your suggestion. 

5.6.i think that would be a terrific idea, for in fact, it has all the key elements to make you 

a fantastic night: 1.beautiful girls sitting next to you(come on boys, you don't deny that's 

an important driving force behind);2, beers or cokes(cold and refreshing);3.early summer 

breeze;4.cool movie choosen just for you by ******, that's you will sure regret if 

you miss it.     

 

10% have reservations such as – 

 

1, I love this new form~~but there is a serious problem that during the night, there are a 

lot of mosquitoes. actually, the auditorium has a lot of mosquitoes too! 
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2. It is a very good idea! I like it very much, when I was a student in Northwest Universty 

in xi'an, our universty would give us a movie on the playgroud every saturday night, it's a 

beautiful memory to me. 

3. I think it's a good idea. It will be of great help to create an English-learning 

atmosphere everywhere on  the campus. However, I think the place is not suitable coz the 

library and classrooms are near the north central lawn,maybe the sound would imfluence 

the normal opreation. The central lawn near the auditorium may be suitable. I really 

appreciate your idea and your contribution to our English-learning. Thank you, dear 

***** 

4. I believe it is a great idea that a double sided outdoor video wall is erected on the north 

central lawn  for the nightly playing of English movies. However, the tough environment 

outdoor,such as mosquitoes,should be considered. 

5. but i am afraid the lawn will be distroyed by us.so i don't agree. 

6. I partly agree with your idea. I think erecting a double sided outdoor video wall on the 

north central lawn is a good idea,but I think it would be better if the movie is playing on 

every weekend,particulay on friday.Because I think if the movie is playing on everynight, 

I'm worry that few students will go to see the movie,as we have so homework many to 

do. 

 

5% are opposed with comments like – 

 

1. In my opinion, it's not a good idea. The north central lawn is already very bustling 

every night, and it's very harmonious. It has already been one of the symbols of our 

school. I like it as it is now. On the other hand, movies are more appropriate to be played 

indoors. 

2. I prefer watching movies indoor not outdoor, because indoor can provide us 

comfortable seats. What‘s more, it won‘t attract strangers nearby coming into the 

campus. Too many strangers will increase the insecurity of our campus. 

3. Actually I don't think it's a good idea to erect a double sided outdoor video wall on the 

north central lawn for the nightly playing of English movies. Two reasons may account 

for it. First, it‘s summer now. There are too many mosquitoes outside at night, especially 

on lawn; Second, stools will be necessary, but you know it's hard to get so many stools. 

4. I don't think it is a good idea. Because I think it will damage the atmosphere of free 

relax. Besides, little people have enough time to watch the whole movie 

5. It costs to much and doesn‘t worth. 

6. I  would NOT support a proposal to erect a double sided outdoor video  

wall on the north central lawn for the nightly playing of English movies.  My reason: 

    a. Entertainment equipment would bring some disadvantages to the campus  

such as increased traffic and noise. 

    b. Playing movies nightly would increase electricity costs. 

    c. The fixed architecture would break the environment. 

    d. Students and teachers could watch movies on their computers or in the  

movie theater. Therefore, the outdoor video wall was not necessary. 
.  

 

 

 

http://us.so/
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TEACHING METHODOLOGY 
 

Holistic English is usually a group discussion. This allows the facilitator to make 

individual student competency evaluations early in the term and to evaluate improvement 

at the end of the term. It also provides an enhanced opportunity to develop listening 

skills. Pair and small group work has been avoided because unmotivated students revert 

to speaking in Chinese as soon as the facilitator is perceived to be out of ear shot. 

The facility at Sun Yat-sen required small group work and hence a dramatic change in 

teaching methodology. An integral part of the new methodology included a strategy that 

precluded the students from sitting next to or across from the same students more than 

once during the term. Seating was arranged six students per table to facilitate either pair 

work or small group discussions. This arrangement proved very successful with post-grad 

students. 
 

STUDENT DEMOGRAPHICS 
 

All 537 registered students were post-graduate non-English majors ranging in age 

from 21 to 28.  Men constituted 34.2% and women 65.8%. (450 students completed the 

course) This is a marked departure from prior Holistic English implementation programs 

where the percentage of women was 98% to 2% men. This difference in gender 

percentage may be influenced by the students‘ undergraduate majors being more 

attractive to men than some of the majors at other institutions where Holistic English has 

been implemented. 
 

The students’ undergraduate majors included:  
Class #1   Economics                                                                                             

Class #2   Economics, Finance, Marketing                                                                     

Class #5   E Business, Economics, Management Science                                

Class #6   History                                                                                                       

Class #7   Chinese Studies
7
                                                                                                

Class #8   Chinese Studies
8
                                 

Class #11   Law                                                                                                          

Class #12   Law                                                                                                                      

Class #13  Accounting, Finance, Management Science                                                        

Class #14  Accounting, Business Administration, E Commerce, HRM                                

Class #17  Information Management. Marketing                                           

Class #18  Economics, medical Informatics                                 

Class #21  International Relations, Political Science, Sociology                              

Class #22  Demography, Public Administration, Sociology                               

CONTROL GROUP 

Class #20  Philosophy                                                                                                            

Class #23  Political Science                                                                                                   

Class #24  Journalism, Tourism, and International Communications                                   

                                                 
7
 At the end of the 6

th
 week, after watching the movie Coach Carter, and being given a homework 

assignment that required communicating with a foreign exchange student, this class petitioned to replace 

the teacher and program because the foreign teacher was too strict and there was too much homework. The 

administration complied with the students‘ request over the objection of the teacher.  
8
 At the end of the 6

th
 week, after watching the movie Coach Carter, and being given a homework 

assignment that required communicating with a foreign exchange student, this class petitioned to replace 

the teacher and program because the foreign teacher was too strict and there was too much homework. The 

administration complied with the students‘ request over the objection of the teacher.  
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The students represent the following provinces: 
Anhui, Chongqing, Fujian, Gansu, Guangdong, Guangxi, Guizhou, Hainan,, Heilongjiang 

Henan, Hubei, Hunan, Inner Mongolia, Jiangsu, Jiangxi, Jilin, Liaoning, Ningxia, Shanxi, Shandong, 

Sichuan, Xinjiang Uyghur Autonomous Region, Yunnan, Zhejiang 

 

The students represent the following 120 undergraduate institutions of higher 

learning: 
 

Anhui University, Anyang Normal University,  Army Institute of Xian, Beijing Institute of Business, Beijing Normal 

University, Central China Normal University, Central University of Finance and Economics, Central South University, 

Central University of Nationalities, Chang An University, Changchun University, Changchun Normal University, 

Changchun Taxation College, China University of Mining and Technology, Chin South Normal University, Chinese 

University of Political Science and Law, Chongqing University, Chongqing Jaiotong University, Chongqing University 

of Posts and Telecommunications, Dalian Nationalities University, DongBei University of Finance and Economics, 

Finance and Economic University of Tiang Yi, Fudan University, Fujian Normal University, Fuzhou University, 

Gannan Normal University, Guangxi University, Guangdong Academy of Fine Art, Guangdong Business University, 

Guangdong Polytechnic Normal University, Guangdong University of Business Study, Guangdong University of 

Foreign Studies , Guilin University of Electronic Technology, Guizhou Institute of Nationalities, Guizhou Normal 

University, Guizhou University, Hangzhou DianZi University, Hainan University, Harbin University of Science and 

Technology, Henan Agricultural University, Hebei Normal University, Hebei Economic and Business University, 

Hebei University, Hefei University of Technology, Henyang Normal University, Hohai University, Hongshan Normal 

University,  Huazhong Agricultural University, Huazhong University of Science and Technology, Hubei Coal 

Industrial Teacher‘s College, Hubei University of Technology, Hubei University, Hunan University of Arts and 

Sciences, Hunan University, Hunan Normal University, Jiaying University , Jiangxi Normal University, Jiangxi 

University of Finance and Economics, Jilin University, Jishou University, Kunming University of Science and 

Technology, Lanzhou Commercial College, Lanzhou University, Liaoning University, Ludong University, Minzu 

University, Nanjing Agriculture University , Nanchang University, Nanjing University, Nanjing University of Finance 

and Economics, Nankai University, Nanyang Institute College, Nanyang Normal University, NorthEast Agricultural 

University, NorthEast Normal  University, North China Electric Power University, Northeastern University, Northwest 

University of Politics and Law, Northwest University, Northwest Polytechnic University, Peking University, People‘s 

University of China, Qingdao University, Renmin University, Shandong University, Shanxi Normal University,  

Shanxi University, Shenzhen University, Sichuan Normal University, Sichuan University, South Central University for 

Nationalities, Sijiazhuang Railway College, South China Agriculture University, South China Normal University, 

South China University of Technology, South China University, Southwest JiaoTong University, Southwest Finance 

University, Southwest University, Southwest University of Finance and Economics, Southwest University of Political 

Science and Law, South China University of Technology, Sun Yat-sen, Tianjin Normal University, Tianjin Foreign 

Studies University, Tianjin University of Science and Technology, Tsinghua University, University of Science and 

Technology of China, Wuhan Institute of Technology, Wuhan University, Xian Economic and Financial College, Xian 

Jiaotong University, Xian Institute of Technology, Xian University of Finance and Economics, XiangTan University, 

Xiamen University, XiDian University, YanShan University, Yantai University, Yunnan University, Zhanguan 

Economy and Law School, Zhanjiang Normal University, Zhengzhou University, Zhejiang University, Zhejiang 

University of Technology, Zhongnan University of Economics and Law, Zhongshan University 

All students have passed CET 6, the National English proficiency examination, but they are still 

required to take oral English because their output is deficient. This is a red flag that the undergraduate 

English program is inadequate and the National examinations are of dubious value. 

Oral English is a required class, not an elective class. Past experience indicates that students 

required to participate in English classes are far less motivated than those who voluntarily sign up for 

elective English courses, particularly non-English majors. An early indication of student motivation 

includes: 

1. Whether the students attend the first class 

Approximately 8% of the students failed to attend the first class. 92% of those who failed to attend the 

first class were men. 

2. Whether the students attend the initial orientation lecture. 
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Approximately 10% of the students skipped the orientation lecture. 78% of those who missed the 

orientation lecture were men.  

3. Whether the students come to class on time. 

Eight students arrived as late as twenty minutes for the first movie and were refused entry, as 

previously warned, verbally in class and as stated in the written class rules in the Holistic English 

Workbook. These students stood in the hall whining and complaining to the Chinese staff for twenty 

minutes. 

One student not only arrived late but also failed to bring the Holistic English Workbook. The student 

inquired ―Is there any homework for this class?‖ This student had not attended the first class or the 

orientation lecture. 

One student arrived with his girlfriend who had no Holistic English Workbook because she was 

not enrolled in the class. She was required to leave in accordance with prior admonitions that the 

theater seats were reserved for class participants only, as evidenced by presenting the Holistic English 

Workbook, the season admission ticket. 

One student arrived early but departed to fetch her Holistic English Workbook, leaving her 

purse in the theater. When she returned twenty minutes later she was denied late entry. When she 

inquired as to how she could recover her purse, she was informed to wait until the movie was over. 

This student waited silently and patiently in the hall for ten minutes, without whining or complaining. 

Due to her mature handling of her situation, she was allowed late entry to view the remainder of the 

movie. 

Three young men took seats in the theater without their Holistic English Workbooks. They were asked 

to leave. Instead of exiting as requested, they engaged in a verbal altercation with the foreign professor. 

They were informed that their conduct was inappropriate, unacceptable and that the movie would not 

commence until they left the theater. After departing the theater they entered the control booth and 

started a verbal altercation with the Chinese staff. When the foreign professor entered the control 

booth, the verbal assault was directed at him. The students were advised to leave the control room and 

the building. One student was admonished that if he said one more word he would be expelled from the 

class with a failing grade. The student immediately insulted the foreign professor by accusing him of 

failing to treat the students like human beings. The foreign professor was accused of denying the 

students their basic human rights by not allowing them to watch the movie without bringing their 

personal copies of the Holistic English Workbooks in violation of the oral and written class rules. This 

student was immediately expelled from the class for arrogant, insolent and insulting behavior.
9
 

For the remainder of the semester, no student was late for a conversation class or the movie. 

4. Whether the students complete their homework assignments 

5. Where the men sit in the first class meeting. 

The men predominantly sat in the back of the room during the first class meeting indicating 

disengagement and lack of motivation. This is consistent with all previous implementations of Holistic 

English, thus requiring a strategy to compel the men to sit in the front of the room or closest to the 

facilitator.
10

 The men who did initially sit towards the front of the room or close to the facilitator 

exhibited more accomplished oral English production skills than those sitting in the back of the room. 

                                                 
9
 This behavioral abnormality is commonly referred to as the Little Emperor Syndrome, arising from China‘s one child 

policy. http://en.wikipedia.org/wiki/Little_Emperor_Syndrome 
10

 In 2005 at Xinyang Agricultural College a male student sat in the back of the room reading a Chinese magazine. His 

English was very poor. He was moved to the front of the room where he became the top student, going on to become a 

teacher‘s assistant in his 3
rd

 year. That student is currently employed as a Vice Manager of a 4 star hotel and has the added 

responsibility of teaching English to all of the hotel employees. 



 14 

Approximately 1.5 % of the SYSU students proved unreachable and unteachable.
11

  This is 

significantly lower than prior Holistic English implementation results at 2
nd

, 3
rd

 and 4
th

 tier institutions 

of higher education where the unreachable and unteachable peaked as high as 5%. 

At the commencement of the semester, most of the students exhibited careless reading skills, 

poor listening skills, sloppy writing skills and poor self-discipline. By the end of the semester 98.5% of 

the students exhibited significant improvement in all of these skills. 

 

 

STUDENT EVALUATION OF HOLISTIC ENGLISH 
 

At the end of the spring 2009 term, the students were asked to complete an anonymous 

questionnaire evaluating the Holistic English Program.(Appendix A) The students‘ responses indicate 

their opinion of the benefits they received from the Holistic English program. (450 students answered 

the questionnaire) 
 

The charts highlight four important issues: 

1. Post-graduate young adults assess their benefits from the HE program to be very high, consistent 

and multi-dimensional. 

2.  Concurrent traditional English reading, listening and writing courses are lacking something that 

HE provides. 

3. The HE program produces consistent and reliable results across a broad spectrum of students 

from throughout China’s many provinces and representing 113 undergraduate institutions of higher 

education.  

4. Even older and more mature post-graduate students receive great benefit from a program that 

emphasizes building self-confidence, developing intrinsic motivation, learning self-discipline, while 

developing creative thinking and autonomous learning skills; characteristics erroneously assumed to 

already be possessed by such advanced and accomplished students. 

 

The cumulative results appear in the following charts. 

CHART #1 CUMULATIVE 12 CLASSES
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GRAPH 1 most students thought they benefited a lot from the HE course, with the greatest improvement in speaking and 

listening, then in writing and in vocabulary, and comparatively the least improvement in reading. 

 

 

                                                 
 
11

 It is impossible to reach or teach a student who openly proclaims no need to know or use English, now or in the future. 
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CHART #2 CUMULATIVE 12 CLASSES
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GRAPH 2 most students chose the help of degree 8 and degree 9 which indicates that the students assessed their benefits 

from the HE course to be very high. 

 

CHART #3 CUMULATIVE 12 CLASSES
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GRAPH 3 most students chose the help of degree 8 and degree 9 which indicates that the students assessed their benefits 

from the HE course to be very high. 

 

The students were also asked to rank the three homework assignments as to which provided the 

most benefit. 

 

1. Victor Day
12

                        19% 

2. Foreign Student Chat
13

         60% 

3. English Corner
14

     21% 

 

Clearly the students have sent a strong message that there are more viable alternatives than the 

traditional English Corner. 
   

                                                 
12

 After watching the movie ―The Terminal‖ the students were asked to role play an ABC (American Born Chinese) L1 

English speaker for one entire day. In the movie, Tom Hanks, an L1 English speaker played an L2 English speaker. A 500 

word essay was required about the experience. Many essays were honest about not completing the assignment due to fear of 

speaking English only for an entire day. Other essays were too perfect, a tall tale relating what the students thought the 

teacher wanted to hear. 
13

 After watching the movie ―Iron and Silk‖ the students were required to locate a foreign exchange student and engage in 

an extended conversation.  A 500 word essay was required but to avoid any tall tales, the essay had to include the foreign 

student‘s name, home country and telephone number. 
14

 The students were required to attend an English corner and submit a 500 word essay relating their experience. 
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CONTROL GROUP 
 

Three post-graduate traditional oral English classes taught by two different teachers and randomly 

selected, were given the same questionnaire as the Holistic English classes. All students in the control 

group have passed CET 6. The control group classes were selected as randomly as the HE classes. 

 
Class #20  Philosophy                                                                                       

Class #23  Political Science                                                                              

Class #24  Journalism, Tourism, and International Communications              

 

The control group charts demonstrate the superior efficacy of the Holistic English program over the 

traditional oral English class that fails to deliver consistent and reliable multi-dimensional benefits 

at a high level.  
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GRAPH 4 

 

CHART #2 CUMULATIVE 3 CONTROL CLASSES
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GRAPH 5 
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CHART #3 CUMULATIVE 3 CONTROL CLASSES
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GRAPH 6 

 

The majority of students in the control group found the traditional class to be no help or of little help in 

the specified areas. 

 

By comparing the charts of experimental classes and those of the control classes, the results of the 

control classes are much worse than those of the HE classes, which indicates that the students in the HE 

program thought they benefited much more than those from the control classes 

10% of the students in the control group filled out the questionnaire in Chinese while all of the Holistic 

English students used English. 

 

The individual class charts may be found in APPENDIX C. 
 

 

ENGLISH NAMES FOR CHINESE STUDENTS 
 

Chinese students take English names for several reasons. From a linguistic standpoint, the 

English name prompts the English mental lexicon. From a practical point foreigners find Chinese 

names too hard to pronounce and impossible to remember. An English name allows the Chinese 

student to prepare for an employment situation where name exchange is commonplace and usually 

accomplished in English.  

Many Chinese students obtain their English name from a dictionary and it is not a name at all 

but a word. Many words and names will not garner respect and will actually defeat the employer‘s 

purpose. Many Chinese girls take names that are popular with western prostitutes. Chinese teachers of 

English are often unaware of the cultural implications of certain words or names and are unable to 

correct the student‘s name choice.  

For instance, a Chinese student was allowed to proceed through primary and secondary 

education with the name ―Hitler.‖ In university the Jewish foreign teacher would not tolerate that name 

choice. 

One student matriculated to university with the name ―God.‘ The foreign teacher at university 

told the student to leave his class. The student asked ―why?‖ The foreign teacher stated that God 

already knew everything and could learn nothing from this foreign teacher. The student then chose a 

new name, ―Dog‖ which was God spelled backwards. Again the student was asked to leave the 

classroom. Upon inquiry the student was informed that no animals are allowed in the classroom. 

At Sun Yat-sen University the post graduates had inappropriate names on a par with those 

reported at 2
nd

 tier universities and 3
rd

 tier colleges. (Qiang/Wolff  2006) 
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WOMEN: 

Allen, Willie, Timmy, Candy, Fanny, Ranopy, Kisdy, Joy, Tiger, Cherry, Kitty, Fruity, Lolita, Can, 

Enter, Purr, Angel, Happiness, Dreamy and Fancy.  

MEN: 

X, Germany, Podolski, Messy, Char, Rainjay, Golden, Jacket, Diff, Hubos, Weilge, Drag, Super, 

Coffee, SamSon, Chilam, Willa, and Goodwill. 

 

Initially Chinese students argue to keep their inappropriate English name but once the students 

were instructed regarding the adverse effects of a funny or disrespectful name on their future 

employer‘s business, all of the students agreed to take respectable names.  

The nation-wide phenomenon of Chinese students choosing inappropriate English names stems 

from the Chinese educational system that employs Chinese teachers of English who are not adequately 

versed in the English language and culture.  

 

GRADING SYSTEM 
 

Language learning with set targets lends itself to standardized testing schemes. Formulating an 

objective test to evaluate memorized set phrases and vocabulary retention is a rather simple matter. It 

does assume that all students are able to learn identical material at the same pace and the test results 

merely reflect retention ability of robotic-like peoples lacking in any appreciable ability to use what 

they have retained. 

Language acquisition emphasizes comprehensible input which does not lend itself to 

standardized measurement due to the unique nature of each individual and their reading comprehension 

and listening comprehension level. Neither the quantity nor the quality of the input is subject to 

verifiable measurement. Since output is not necessarily simultaneous, and may not occur for several 

months, output does not lend itself to verifiable measurement. 

There are subjective indicators that can be employed to determine a student‘s intrinsic 

motivation and effort. 

 

1. On the first day of the new semester the students are given a secret password to learn. 

 

―SUPERCALIFRAGILISTICEXPIALADOCIOUS‖ 

 

Those students who, without any prompting, Google this word and locate the song and are able 

to sing the song by the ninth week of the eighteen week semester, are usually the ―A‖ students. 

Those students who are able to pronounce it correctly by the final examination are usually the 

―B‖ students. 

Those students who can almost pronounce it correctly, by the end of the semester are usually 

the ―C‖ students. 

Those students who are unable to pronounce it by the end of the semester are usually the ―D‖ 

students. 

Those students who at the end of the semester answer ―What password?‖ or ―sorry,‖ 

are usually the ―F‖ students. 

2. On the first day of the new semester, the students are given a tongue twister, asked to write it down, 

and are advised that it will be a part of their final oral examination in eighteen weeks. 
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―HOW MUCH WOOD COULD A WOODCHUCK CHUCK IF A 

WOODCHUCK COULD CHUCK WOOD‖ 

 

Chinese speakers of English find this tongue twister particularly troubling and first attempt to 

say it look like this: 

 

―HOW MUCHA UUDA COULDA UUDACHUCKA CHUCKA 

IF A UUDACHUCKA COULDA CHUCHA UUDA‖  

 

Those students who, without any prompting, Google this tongue twister and locate the second 

verse and are able to say both versus correctly and at the requisite speed by the ninth week of the 

eighteen week semester, are usually the ―A‖ students. 

Those students who are able to pronounce it correctly and at the requisite speed by the final 

examination are usually the ―B‖ students. 

Those students who can almost pronounce it correctly, at any speed, by the end of the semester 

are usually the ―C‖ students. 

Those students who are unable to pronounce it correctly but are able to say it in its entirety by 

the end of the semester are usually the ―D‖ students. 

Those students who at the end of the semester answer ―What tongue twister?‖ or ―sorry,‖ 

are usually the ―F‖ students. 

3. Tardiness, failure to complete homework assignments and the location where the students elect to sit 

in the classroom, can also be used to measure intrinsic motivation. 

4. The students‘ personal efforts to read more English, listen to more English, write more English and 

speak more English, outside the classroom, can also be an area of inquiry during the final examination 

and subject to evaluation. 

5. Student compliance with the request that they wear their red hats that say ―SPEAK ENGLISH‖ on 

the campus can be observed. 

6. Student compliance with the suggestion that they change their mobile phone language from Chinese 

to English can be checked during the final examination. 

7. Student compliance with the request that they answer their mobile phone in English can be 

periodically checked throughout the semester by simply calling the students randomly. 

 

8. Student compliance with the class rules is readily observable.
15

 

9. Those students who complete the workbook assignments for movies not assigned during the 

semester  are usually ―A‖ students.  

10. At the semester end the students are asked what grade they believe they have earned and why they 

believe they have earned that grade.  

11. During the semester all students are sent emails advising of the proper format for reports and 

essays; containing websites that assist in pronunciation; and containing websites with 2nd language 

acquisition articles. Homework that does not conform to the advised format indicates a laissez-faire 

attitude or lack of intrinsic motivation. An inability to speak about the phonetics assistance website or 

                                                 
15

 You must carry your own textbook to gain entry to the movie and discussion class. No book – no entry. There are limited 

seats and they are reserved for class members.  

Do not be late for the movie or discussion class. Late – no entry. It is rude to enter the movie after it has begun. This 

disturbs the entire class and show a lack of respect for your classmates. 

Come to class prepared. If you have not done the homework you may be expelled from the class. 

No mobile phones.  If your mobile phone rings or if the light is seen during the movie or discussion class the phone may be 

confiscated and will not be returned to you. 
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to address the content of a single 2nd language acquisition article is also to be considered when 

evaluating intrinsic motivation.   

The ―A‖ students usually show humility and claim to have earned a ―B‖ but their intrinsic 

motivation has demonstrated itself throughout the term.  

The ―B‖ and ―C‖ students are usually very honest in their self-evaluation.  

The ―F‖ students usually demonstrate a complete disconnect from reality and claim to have 

earned an ―A‖ but their lack of intrinsic motivation has made them stand out as ―F‖ students throughout 

the semester.  

Actual comprehensible output during the final examination is the least reliable indicator in the 

absence of a standardized output examination at the commencement of the semester, against which 

progress can be measured. Due to delayed output capability, implementation of an initial evaluation 

would not even be a reliable indicator of progress in language acquisition during the semester. 

Therefore the final evaluation is necessarily subjective and based upon indicators of student intrinsic 

motivation and effort during the semester. 

The oral English grade constitutes 20% of the composite English grade. Post-graduate students 

must receive 70 out of 100 points to pass as opposed to undergraduates who must receive 60 out of 100 

points to pass. 

The final grades for the February 2009 semester are reflected in Graph 7. Grades ranged from a 

low of 70 to a high of 99. 
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GRAPH 7 

 

CONTINUING EDUCATION 
 

The postgraduate English program for non-English majors is a one semester program.  

To facilitate the students‘ continued use of their newly developed autonomous learning skills; it was 

decided to provide the students with additional English captioned English movies through the 

University web site 

The law students were all provided a complimentary copy of International Business Law 3
rd

, 

Usery/Wolff and the supporting movies were made available through the University web site. (Erin 

Brockovitch, Wall Street, Working Girl, Paper Chase, The Firm, 12 Angry Men, Inherit The Wind, 

Disclosure, Enron: The smartest Guys in the Room, Life and Debt, North Country, The Corporation, 

McLibel, The Insider) 

For all of the students to obtain a better understanding of one of the pillars of western 

civilization and culture, it was decided to put the Jewish Culture and History film series on the 

University web site. (The Ten Commandments, Ben Hur, King of Kings, King David, Exodus, Fiddler 

on the Roof, Schindler‘s List. Munich, The Pianist, Judgment at Nuremburg) 
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Plans are also underway to create an English movie free choice library on the University web 

site with more than 500 movies spanning numerous categories including, Africa, Action, Cartoons, 

China, US Civil Rights Movement, Classics, Comedy, International Politics, Other Cultures, US 

Politics, Romance, Sci Fi, Sports, Thrillers, Westerns, and World War II Pacific Theater. China is in 

the process of developing a better off - harmonious society and movies with excessive nudity, 

excessive violence and excessive vulgarity are counter-productive to that goal. Therefore, horror 

movies and pornographic movies are not included in the movie library.  

 

 

COMMENTS OF VISITING SCHOLARS 

 

 

 

 
Dean XIA Jimei, Director of Collegiate Foreign Language Education Institute, Vice-Chair of the National Advisory Committee of 

ELT, with visiting scholars and HE professor 

 

Seven visiting scholars observed several sessions of the conversation unit of the Holistic 

English Program. They were all provided a CD with the February 26, 2009 lecture ―The Secret To 

Making Your English Better.‖ All of the visiting scholars are very experienced Chinese teachers of 

English. .Six of the visiting scholars share their observations, impressions, conclusions and concerns in 

the following contributions. 

 

Li Xiaoqin 

 

Li Xiaoqin, MA from Wuhan, Hubei, China. She 

obtained her Bachelor‘s degree from Wuhan University 

and Master‘s degree from Central China Normal 

University. She works in Hubei University of 

Technology as an English teacher. Now she is a visiting 

scholar at Sun Yat-Sen University. 
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As an English teacher for 12 years, honestly speaking, I didn‘t succeed much in my oral English 

class. For a time, I even refused to teach Oral English. In our university, Oral English is an independent 

course. I still remember every time when I tried to make my students say something, most of the 

students just buried their heads and kept silent, no matter how hard I tried to stimulate them. After class 

I felt depressed. Just one word — terrible, I was a failure.  

Now through my observation of the Holistic English Program and class, I find the liht how to 

make students open their mouth in oral English class. First of all, environment is the most important 

factor. The Holistic English class makes students feel relaxed. They are all in a friendly environment. 

The teacher rearranged the desks and chairs and put English proverbs on the walls instead of Chinese 

proverbs. Once I asked one student how he felt in the Holistic English class. He said to me, ―It‘s unlike 

in a class, but in a dormitory or something, talking with classmates or friends. It‘s casual. I am not 

nervous. I needn‘t worry about my grammar mistakes or my pronunciation. I enjoy it.‖  

Secondly, preparation or pre exercise is also important. How could the Holistic English class 

students speak out more while my students had little to say in my English class? They told me the 

answer. They had the pre exercise. Each student had to find out the words‘ meaning and usage by 

himself by Google. Each time before they attended the Holistic English class, they must watch the film 

assigned by their teacher. The class discussion was relevant to the film, so the students had a lot to say. 

Also they told me something that they disliked. Some students disliked the film Gung Ho just because 

they disliked the Japanese working pattern. They thought it was crazy. They hope the film should be 

more entertaining, funny, easy to understand and close to their life. 

Of course some students have their complaints. They said there was too much exercise pre and 

post watching the film. Especially before watching the film, they had to spend one or two day‘s spare 

time to search the new words. As a result, they had no time to focus on other subjects. After watching 

the film, they had to answer the questions. But this is not the worst. The worst is the teacher only spent 

a few seconds to check the homework. They felt their working was not much valued. No matter how 

good or bad you did, the score was the same — Pass or Fail. They hope if less homework and more 

class, one class for one week, it‘s better.  

As for me, I appreciate the Holistic English Program and class, which enlightens me that 

English can‘t be learned well through learning alone; it should be acquired in an English environment. 

The Holistic English Program somehow changes my teaching concept. When I finish my visiting, I‘d 

like to introduce the Holistic English Program to my colleagues and implement it in my class. 

 

Li Hongjun  

 

Li Hongjun, a visiting scholar at Sun Yat-sen 

University (2008-2009), worked as a teacher of English 

in Jianghan Petroleum Institute (i.e. Changjiang 

University , now) for more than 18 years, and now works 

in Shunde Polytechnic, Foshan , Guangdong , China . 

She got her M.A. from Shanghai Jiaotong University , 

Shanghai , China  

 

Holistic English in My Eyes 

 

Holistic English in My Eyes 
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The first time I heard the name of ―Holistic English‖(HE), it aroused great interest in my mind 

because of its name. ―Holistic‖, in my mind, should mean ―of/doing something as a whole‖ or ―from all 

respects‖, and it coincides with the idea of English teaching in my mind. Or rather, I think that English 

should be taught with different skills being developed simultaneously. As I go closer to HE in different 

ways—reading materials, video clips/tapes of HE classroom teaching, or discussion with one of the 

founders of HE, some words have emerged in my mind: attractive, interesting, authentic/realistic, 

scientific, and reliable. And it‘s worth trying and should be effective in my own EF teaching. 

First, Holistic English ―attracts‖ me at first sight with its unique name because it stimulates the 

interests which I have had, the curiosity and desire that I want to find an unusual and effective way for 

my students –a large number of non-English major students in vocational colleges in PRC.  

The second thing I feel about HE is that it must be ―interesting‖ and ―inviting‖ to my students. 

From my own experience in more than 20 years of College English teaching (CET), I feel that it is true 

CET has been developing rapidly and astonishingly with great advancement in PRC in the past 30 

years after the Chinese higher education reform with the opening-door policy, but the problems and 

barriers for both Chinese learners and teachers are: the number of the Chinese learners of English is 

great while the teachers of English are far from enough; the country is big, but a native-like or a 

friendly English speaking environment/classroom with desired effect can rarely be seen. Although the 

teachers of English in China have been studying, researching, and conducting training in different ways 

and areas with different FLT or ELT approaches and methods, the satisfactory approaches and methods 

are still in great demand. With the development of global economy and intercommunication between 

nations, English has become a more international and universal language; while, for the English 

learners of Chinese students, they have become more and more particular about the way of learning 

English, especially for the students from a ―one-child family‖, of science and engineering in vocational 

colleges. Once a college teacher said to me ―Nowadays, the students today are not like college 

students but primary pupils; they are not learning but entertaining instead of learning. Being a college 

teacher, you should not only teach but also be able to present your teaching with pictures, cartoons, 

songs, videos and films. It becomes much harder for a college teacher to meet the needs of the students 

than before. ‖ A lot of my teaching experience have shown what he said is true. Therefore, with films 

and a quantity of authentic English materials, Holistic English should be ―interesting‖ and ―inviting‖ to 

the English learners of Chinese students, I feel. 

From the films, English books, and teaching clips of Holistic English classrooms in Sun Yat-sen 

University, I feel that everything around HE is ―authentic‖. Films and English books are a micro-

duplication of society, which are made or written as well as conducted by native English speakers and 

experts. Later, the teaching feedback and assessment prove HE as an effective and interesting teaching 

approach with facts and numbers though the founder of HE, Dr. Martin Wallf, does not call HE a 

―teaching approach‖ but ―English acquisition‖, or ―autonomous learning‖. 

Further more, with after-thought and gradual acquaintance with HE, I think it is ―scientific‖ and 

reliable. Holistic English is a learner-centered approach rather than a ―teacher-centered‖ one because it 

offers a psychological basis and teachers can find some supporting theories and a lot of examples to 

support HE for its English ―autonomous learning‖—arousing the intrinsic drive or motivation of the 

learners and making the ―English acquisition‖ without ―forcing‖ them to do so. HE has also proved an 

old saying  to be true both in English and Chinese ―You can lead a horse to a river but you can‘t make 

it drink‖ ( ). Therefore , with HE, students will be attracted and motivated in English 

learning and discussion, and a teacher will become a facilitator, observer, and a guide instead of the 

class center, a dominator, or mono-speaker of an English class.  

   In conclusion, Holistic English is reliable and applicable; and it‘s worth the effort and trying to be put 

into our own future CET teaching. 

 

A Holistic English Teacher in My Eyes 
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For some reasons, I missed the chance of going to the HE class, but I watched some of the HE 

classes and films on CDs. From my observation, I feel that the professor is not a foreign teacher like 

most of those I have ever met. He is strict, responsible, kind, humorous, experienced, and considerate. 

He is ―strict‖ with his students with requirement, rules, and disciplines from his first class. He will not 

tolerate with his students for being late, using mobile phones or not observing the rules. Just as he said 

in his class ―I‘m serious.‖ ―You will never be a good employee if you are frequently late for work in 

the future.‖ Such a case can be rarely seen with foreign teachers in China. More often, foreign teachers 

in China are like ―guests‖ rather than ―teachers‖ from the traditional Chinese viewpoint towards a 

teacher. They seldom criticize the students nor point out the mistakes the students have made, so some 

of the Chinese students said they did not learn English as much as they had expected because they did 

not know where their mistakes were so as to improve their English. Hence, the professor shows his 

sense of responsibility with his strictness.  

However, he is also ―kind‖ to his students and humorous with his encouraging words and behavior 

in his teaching. For example, when a girl student felt so nervous giving a presentation in class that she 

could not express herself fluently in English, The professor walked his way across the classroom and 

shook hands with her, saying ―Good! Your hand is cold; you are so nervous. Take it easy.‖ With such a 

way of teaching, he eased the tension in class and made the teaching easier, atmosphere warm and 

relaxing.  

Furthermore, the professor is an experienced and considerate teacher. Having been living and 

teaching in China for several years, he knows his Chinese students and his ELT well. For instance, he 

knows the general situation how casual the Chinese students pick up their English names without 

knowing the implied meaning for the native English speakers such as ―Candy, Cindy, Kitty, Dog‖. For 

some modern Chinese students, they choose their English names just as they do for their Chinese 

nicknames: for fun or showing their passion and love with something or someone they like. For some 

traditional Chinese parents (especially the farmers), they pick up some Chinese words like ― ‖ 

(―Dog‖ in English) as the nicknames for their children just because they want their children to grow up 

healthy, and could be brought up easily like an animal. With such a small example of ―English names‖, 

he showed the students how different cultures affect their English or foreign language acquisition, and 

also warned the teachers with his teaching how important cross-culture knowledge is for a non-native 

teacher of English to be qualified.  

 

Guo Xianfang 

 

Guo Xianfang, a visiting scholar at Sun Yat-sen 

University (2009.3-2009.7), works as a teacher of 

English in Wuhan University of Science and 

Engineering. She got her M.A. from Huazhong Normal 

University, Wuhan, China. 

 

Being interested in English Education, I‘m doing research projects about student-centered college 

English teaching. That is why I applied to be a visiting scholar of SYSU, hoping that I might carry out 

my projects smoothly under the guidance of my tutor, Dean Angela. My two projects are about a new 

college English teaching mode, of which one major part is a task–based teaching approach, which 

SYSU has been practising successfully for several years. 
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On the very day I arrived at SYSU, when Dean Angela suggested that I observe an oral English 

course, I hesitated. Then Dean Angela and Dean Wang showed us, the new visiting scholars, around 

the classroom where the course would be held. On the wall there were some slogans in English that 

were meant to encourage English learners to speak more and speak freely. That was somewhat similar 

to what I had seen in some middle schools. But they were quite different, for although the slogans I saw 

in these schools were in English, they were awkward expressions in imperative sentences; while the 

slogans in this classroom were friendlier, which read like what Mum or Dad would say to her or his 

child/children. Then there was a water machine, plants, tea bags, coffee, and paper cups, etc., all of 

which created a cozy, relaxed atmosphere. Dean Wang told us all changes of this classroom were made 

by the teacher who would teach the classes and at his own expenses. I was impressed by the 

responsibility, the earnest and the enthusiasm the teacher had in English teaching. And at that time I 

didn‘t know the teacher is an initiator of the Holistic English (HE) program. That was the beginning of 

my HE experience. 

In the afternoon of April 8, 2009, I was in HE class for the first time. When I got into the 

classroom, the students had already taken their seats around the desks. There were from 6 to 8 students 

around every two desks which were put together. On the desk before them were their English name 

tags. And everyone had a book with them, which at first I thought to be a textbook.  But after I read the 

book, I realized that it was a workbook designed to help students to be fully prepared for the movie 

they would watch and then the free production in HE class. It consisted of reading materials about the 

movie they were going to watch and writing assignment to help them to ponder upon what they had 

watched. Students would watch the movie before the class, and then have a free discussion and share 

their opinions under the guidance of the teacher in class. ―It should not be called ‗Oral English class‘, 

because discussing and sharing opinions are just part of the whole arrangement, of which this so called 

‗Oral English class‘ has the same idea as my projects. That is, language should be leaned as a whole,‖ I 

thought with a little excitement. I looked up; the free discussion had already begun. So I listened to the 

ideas of the students in my group and aired my opinions. I found all the students in class were speaking 

in English whether their pronunciations were good or not, and they were trying to communicate, i.e., to 

share what they knew about the question the teacher had posed, or to inquire of their group members 

about information on the question, or to give their responses. And the confident students became the 

leaders of the groups spontaneously, while the reserved ones spoke a little less. That was totally 

different from what I had often observed in oral English classes before: some students would probably 

be off the point, some would soon speak in Chinese, and some would keep silent for a whole class. ―It 

must be the friendly environment and the sufficient preparation that account for the differences,‖ I said 

to myself. I was quite pleased with the speculation because my projects also emphasized 

comprehensible input and relaxed atmosphere, but I was not so sure about the results for it‘s still under 

experiment. My team members and I had been and were trying to find a hybrid way to help students to 

learn English (including acquiring English to some extent) effectively. I decided to observe the class 

again. 

Each time class ended I had a chat with some students. For I had enjoyed the fruit of HE myself (at 

that time I still had no idea of HE. I didn‘t know HE until I read the articles the teacher sent to me by 

E-mails after I had observed the class twice), I asked them about the problems that were nagging them. 

By far I know they mainly have two problems.  

First, they have to spend too much time on the homework of the oral English class. They believe it 

is necessary and helpful to do the preliminary work before the class, but they sometimes can‘t afford 

the time to do all the work by themselves because they have their majors and they have three kinds of 

English courses, for each of which they have many tasks or much homework to do. In order to finish all 

the homework within the limited time, they have to decide which will be the most important, which 

will be important, and which the least. They sometimes have no choice but do their homework 

according to its importance. For those they have no time to do, they will probably copy others‘. If it is 
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the case, could we expect the students to be well-prepared for the class? I remembered the teacher had 

mentioned self-discipline in class. I couldn‘t agree more with him on it. But are the students really not 

disciplined? Were they not hard-working? They were post-graduates from the 1
st
 tier university. 

Comparatively speaking, most of them were more self-disciplined than those from the 2
nd

 or even 

lower tier universities (I was just plain speaking with no prejudice against students who were not from 

the 1
st
 tier university. I myself was an English teacher from a 2

nd
 tier university). What they said above 

has explained the phenomenon: the HE course was helpful and they were interested in it, but 

sometimes the academic workload was too much for them to bear. Should they have three different 

English courses in one semester? After I observed the oral English class twice and read the articles 

about HE, I thought that HE should not be only an oral English course on curriculum, and that task-

based teaching approach and HE could work effectively together for adult English learners, so the three 

courses could be combined into one, which would surely ease students‘ academic burden so that the 

students could do all the preliminary work by themselves. 

Second, some students thought the teacher didn‘t respect them. One student told me that once the 

teacher said a girl‘s English name sounds like a prostitute‘s after he got her name. And the girl was 

ashamed and angry because she thought she was humiliated. And her classmates felt sympathetic to her 

and indignant with the teacher. But as I see it, it‘s not about the question of respect, but about the 

cultural differences. The teacher just said the thing in itself and didn‘t mean to hurt any student. To me, 

he was kindly suggesting the girl have another English name at that time because the name dropped a 

sexual hint when dealing with foreigners. But to students growing up in Chinese culture, it‘s not 

suggestion but indignity. Although every English learner knows it‘s very important to know cultural 

differences, and many of them have known much theoretically, as adult English learners, they are 

affected by their own culture deeply rooted in their minds unconsciously when they speak or act. So it 

is very difficult to be a teacher of English, whether they are Chinese teachers or teachers from overseas. 

Whichever English teaching approach is adopted, the problem concerning with cultural differences is 

still a knotty one to solve. 

 

 

 

Chen Yuling 

 

Chen Yuling, a teacher from Guangzhou Sport University, 

graduated from Henan University with a degree of B.A. in 

1985. 

 

Most students are fascinated with watching movies, in particular, American movies. Unfortunately, all 

they want to do is have fun or get a laugh. Of course they do get something about the language and the culture, 

but this is far less than the teacher had hoped.. To satisfy them we selected the movies that are humorous and 

funny, with simple plots but without much depth. My students prefer to watch in class, they watch, laugh and 

then get out of the classroom with little left in their mind. 

In 2009, I am doing my visiting scholarship in Sun Yat-sen University. By observing and participating in 

the class of ―Holistic English‖, I got to understand what I, as a teacher, do in class that failed to help my students 

to improve their English. The teacher ought to design additional activities concerning the movie so that students 
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can participate in and practice their English, such as writing, group discussion, role playing etc.. What is more, 

students should also learn to appreciate the American movies critically and effectively. 

 

 

 

I. Topics for discussion 

As for the movie ―The Terminal‖, students are stimulated with the following topics for group discussion or pair 

work: 

1. What do you think of the characters in the movie? Who do you like or dislike? And why? Who impresses or 

touch you most? 

2. What are the characteristics of Victor Navorski? What moves you most? 

3. Do you think Victor Navorski is a gentleman? What is a gentleman like in your mind? Is wealth a criterion 

for a gentleman? 

4. Amelia said to Frank Dixon  ―there is something a guy like you could never understand.‖ What is that 

―something‖? 

5. How did Victor Navorski manage to survive in the strange and unfriendly environment during the nine 

months while he was detained at the airport? 

6. How did Victor Navorski pick up his English? 

7. How did Victor Navorski win respect and friendship from others? 

The main purpose of the above topics is for communication among students. There are some conclusions on the 

nature of communicative activities, and they are the principles I follow in the process as well. 

1. Students must have a desire to communicate. If they do not want to be involved in communication then that 

communication will probably not be effective. 

2. Students should have some kind of communicative purpose: in other words they should be using language in 

some way to achieve an objective. 

3. While the students are engaged in the communicative activity the teacher should not intervene, such as 

telling students that they are making mistakes, insisting on accuracy or ask for repetition, etc. 

4. There are no controls to restrict the students‘ choice of how to say it. 

 

II. Role play 

Students are required to watch the movies clips more than once and use the transcripts to play one of the 

characters, for the purpose to improve their pronunciation and intonation. While doing that, students are 

reminded to be aware of the characters‘ identity, feelings, and situations and so on. Take the conversation 

between Victor Navorski and Frank Dixon as an example: 

Frank: I‘ve figured out a way to get you out of this airport. You can go to New York City tonight if we can 

establish a credible fear. 

Victor: fear? 

F: Mm, fear. 

V: From what? 

F: Well, that is the best part. It doesn‘t matter what you‘re afraid of. It‘s all the same to Uncle Sam. So I‘m going 

to ask you one question. If you give me the correct answer, I can get you out of the airport tonight. 

V: So, I answer one question; go to New York City tonight. 

F: Tonight. 

V: Tonight. Ok. 

F: All right. Do you, at this time, have any fear of returning to your own country? 

V: No. (Note: he answers swiftly, without any hesitation.) 

F: Ok, let me try it again. (Note: He paused, for the answer was out of his expectation.) Your country‘s at war. 

V: Yes, war. 

F: There are men in the streets with guns, political persecution. 

V: Yes, it‘s terrible. 

F: it‘s terrible. And God only knows what could happen. Innocent people are torn from their beds and thrown 

into jail. 

V: On Tuesday. I hate Tuesday. 
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F: So you are afraid. 

V: From what? 

F: Krakozhia. You are afraid of Krakozhia. 

V: Krakozhia? No, I‘m not afraid of Krakozhia. I‘m a little afraid of this room. 

F: I‘m talking about bombs. I‘m talking about human dignity. I‘m talking about human rights. Victor, please 

don‘t be afraid to tell me you are afraid of Krakozhia. 

V: Is home. I‘m not afraid from my home. (Note: with determination.) 

So? I go to New York City now? 

F: No. 

V: No  

 

As teachers, we should also combine the training of language skills with the Humanities, with social and 

natural sciences for the purpose of general education. From the above ,what we learn is not only the language , 

but also Victor‘s patriotism, principles of not betraying while faced with temptation, which agrees with the 

Chinese traditional value: To be a true great man , neither riches nor honours can corrupt him; neither poverty 

nor humbleness can make him swerve from principle; and neither threats nor forces can subdue 

him.( , , .) Maybe, that is also what students should learn from the movie to grow up 

to be mature. 

 

III. Writing task 

Students are also required to do some writing after watching the movie ―The Terminal.‖ They are to write a letter 

to their friend and tell him/her why they should see or not see the movie. In the process, the students will have to 

review the movie, offer their comments from their own perspectives, practice skills of giving  suggestions, learn 

to convince and write letters in the right way.  

 

That is what I have obtained from ―Holistic English‖. 

 

The February 26, 2009 lecture at Sun Yat-sen University ―The Secret To Making Your English Better‖ resonated 

with my students. The following are a few of their representative comments: 

 

1. I was deeply impressed by the speaker‘s humor and style of speech. After all, the best way to learn English is 

that we should create a language environment by ourselves. The following steps could be helpful: 1. Try to keep 

in touch with a foreigner so as to communicate with him/her in English. 2. Listen to some English songs instead 

of Chinese songs. 3. Watch English movies or TV programs and learn about English culture, ideas and so on. 4. 

In our daily life, speak English as much as possible. 

2. It‘s unrealistic for us to learn English abroad, we just can‘t afford it. I agreed with the speaker on the point that 

interest is extremely important in learning English. 

3. I agree with the speaker that reading is an excellent way to improve your English. For example, when a new 

word appears in a sentence or a story, the context is often enough for me to guess the meaning. Coming across 

the word again and again in reading helps me learn it and use it correctly in my speaking and writing. However, 

we should try to find something easy to read, and read it for pleasure.  

4. I think the present system of teaching English in school is not good for non-native English learners. The main 

task of English class seems only to pass examinations, correct grammar mistakes, all in a passive way. We just 

accept all kinds of English knowledge without using them. 

5. It is not easy to create a foreign language environment, but we can take advantage of the opportunities for 

practice. Practice makes perfect.  

 

YU Yi, 
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YU Yi, a visiting scholar at Sun Yat-sen University 

(2008-2009), works as a teacher of English in Shenyang 

Institute of Engineering. She got her M.A. from 

Shenyang Normal University, Liaoning, China. 

 

A Holistic English Classroom Teaching Observation Narrative 

 

I first heard about the HE class from my tutor Professor Xia. She suggested that I observe the class to 

see a new way of teaching oral English.  

 

It was 2:30 p. m. on May 6, 2009. When I got the classroom, the foreign teacher was busy reading 

through and marking students‘ workbooks. There was a big pile of them on the teacher‘s desk. Above 

the blackboard a slogan said, ―How can I make my English better? Read, write, speak, listen more 

English.‖ On the wall were more signs on which English sentences were written, such as ―If you‘re 

failing to plan, you‘re planning to fail‖, or ―Keep your friends close and your enemies closer‖. In the 

back of the room there was a water machine besides which some tea bags, coffee and paper cups were 

available. Seats were arranged in a way that 6 or 8 students can sit around tables. In the center of each 

table was a cute, lovely green plant. Students came in and put their English name tags on the table 

before them. I noticed they all took red baseball caps with them which read: SPEAK ENGLISH. The 

class then began.  

 

It was arranged for me to join in a student‘s group of 4 women and a man. As I took my seat, they 

greeted me with friendly smiles and ―welcome to join us‖. They spoke English quite naturally. 

 

The students were post-graduate non-English majors. They took this course as a compulsory one and 

had a class every two weeks.  

 

The teacher began the class by emphasizing the right format of students‘ emails. He then triggered 

group discussions on the movie ―War of the Roses‖ by asking some questions. For each question, the 

students were allowed several minutes for discussion before giving their opinions. The teacher would 

comment on students‘ opinions or just ask more questions to make the discussion go deeper. Here are 

some of the questions: Why do women fight first in Chinese domestic violence affairs while in the west 

men fight first? What does love have to do with marriage decisions in China? What is the traditional 

and current attitude towards divorce in China? What makes the difference? 

While I was observing the students discussing, I expected to find the common phenomenon in oral 

English class: students would soon digress from the topic and begin to speak Chinese. Yet these 

students did not do that, instead they spoke English all the time and they seemed to have much to say. 

The group spokesmen summarized their viewpoints and their presentation would now and then bring 

out laughter. The teacher constantly led the students to give a thought to the difference between eastern 

and western culture; or he would keep asking more questions, to some of which he would not elicit 

answers, but ask them to search online for the information. There was no argument about who would 

be the spokesman. They just took turns. Everyone concentrated on the discussion, but some talked 

much and some barely spoke. In my group, two women just listened and the man was obviously the 
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organizer. They looked confident and relaxed. They were allowed to sit instead of standing up while 

making presentations. 

 

For that day‘s homework, the teacher assigned a new movie ―Eat a Bowl of Tea‖ for the students to 

see. They were also expected to study the workbook which would help them comprehend the movie. 

 

When I heard the teacher say ―see you in two weeks‖, I was surprised how time flew by. After class I 

talked with the teacher and got to know more about how the course was conducted. When I inquired of 

the teacher about the use of the baseball cap, he told me it was one of the prompts for students to speak 

English on campus.  

 

Some Reflective Ideas: 

1. To create a true English speaking environment is a base of the HE course. It calls for the 

administrative and financial support from the school authority, and above all, the good English 

competence of teachers, even the staff. How can Chinese teachers compete with foreign teachers? 

What is a qualified HE teacher? 

2. Language acquisition is not language teaching. It is the students not the teacher who should be the 

center of the class. Students speak. The teacher just provides scaffold. 

3. Make the students confident and relaxed so that they can feel free to express their own opinions. 

4. In the 2nd, 3rd and 4th tier institutions of higher education where the unreachable and unteachable 

students peaked as high as 5%, what can be done for those students in their required English class 

 

 

Zhang Fang 

 

 

 

 

                   

 

Zhang Fang, a visiting 

scholar at Sun Yat-sen 

University (2008-2009), works 

as a teacher of English in Taiyuan University of 

Technology, Shanxi, .China. 
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A Holistic English Classroom Teaching Observation 

 

I didn‘t hear about the HE until I came to the HE class .Even my tutor Professor Xia and 

other visiting scholars who had gone to the class didn‘t mention the word ‗HE‘ to me. 

They just told me that it was worth the time and energy to observe the class, because a 

new way of teaching English is implemented in it, which shed some new light on the 

time-consuming and low-effect English teaching in China.  

 

I went to the HE class on May 6, 2009. Though two hours‘ observation on the class and 

the talk with the teacher I got to know the HE course. 

 

Teaching model 

The HE class is student-centered instead of being teacher-centered. Students are given as 

many opportunities as possible to practice oral English in class. 

 

Learning materials 

Here I use ‗learning materials‘ rather than ‗teaching materials‘ because I didn‘t see the 

teacher give his lesson with the book such as giving the explanation about the text and 

doing some exercises, which were often seen in traditional English teaching in China. 

Both the electric version and the workbooks are used by the students out of class. 

Learning materials for HE course include English moves with no Chinese script and a 

workbook about the movies. Movies appeal to students, which combines education with 

recreation and makes English learning no longer boring. With movies, students are 

exposed to large amounts of real-life colloquial English, which are quite different from 

the formal written English in traditional textbooks in China. 

  

English learning environment in the classroom   

As it was a major barrier to friendly environment, there was no lectern in the classroom. 

You couldn‘t find the rows of neatly-arranged desks and chairs like those in a traditional 

classroom. Instead, two desks were put together in order for 6 students to sit comfortably 

around ―each table‖. But this didn‘t surprise me, because this was often seen in the 

classes given by foreign teachers. What did impress me was that the students were 

provided as many prompts to speak English in class as possible. For instance, above the 

blackboard there was a red banner with a slogan which said, ―How can I make my 

English better? Read, write, speak, listen more English.‖ On the wall around the 

classroom were more colorful signs on which some thought-provoking English sentences 

were written. In addition, every student came with a red baseball cap with ‗SPEAK 

ENGLISH.‘ printed on it and they were called by their English names. So what the 

students saw, heard and said in the classroom were all English .but it‘s a pity that they 

had such a class only once every two weeks. This is far from meeting their needs. 
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Teacher’s role 

1. Guider 

At the beginning of the class the teacher taught the students the right format of writing 

emails and he also mentioned how to write a resume, which were very practical for their 

life and future career. During the discussion, the teacher consciously led the students to 

think more about the differences between China and the west. At the end of the class the 

teacher give the students clear guidance on what they should do after class. 

2. Organizer 

The teacher triggered group discussions on the movie ―War of the Roses‖ by asking a 

question. The students were allowed several minutes for discussion before giving their 

opinions. After the spokesman in each group gave a presentation about the opinions in 

their group, the teacher would comment on students‘ opinions, state his own and then ask 

more questions to make the discussion go deeper. So the class is well-organized. We 

didn‘t see any waste of time. 

3. Listener and Supervisor 

During the discussion the teacher went around the classroom, listening to the students, 

answering their questions and trying to find those less talkative ones, whom he would 

give more chances to state their opinions in front of the class. 

4. Commenter 

Commenting is a very important skill for a teacher. Strategic comment could encourage 

students and prompt them to learn more. I found that the teacher seldom pointed out the 

students‘ language mistakes which Chinese teachers often focus on. Each time he 

commented on students‘ remarks, he always gave them encouragements and some new 

ideas on the topic. 

  

Students’ role 

1. Autonomous learner out of class  

Before they came to the class, the students watched the movie assigned by the teacher 

and did the exercises in their workbooks, which helped them with their listening, reading 

and writing.   

2. Participants and dominants in class discussions 

In order to observe the students better, I was made to join in a students‘ group of 6 boy-

students. During the group discussion, I found that not all students were equally active in 

the discussion-some talked more and some talked less, but no one digressed from the 

topic and spoke Chinese. Though sometimes they spoke Chinglish, that didn‘t have a bad 

effect on their communication and all of them were brave and confident enough to state 

their own opinions. Maybe they had got sufficient in-put before class or perhaps they are 

very interested in the topic, they seemed to have much to say in discussions. The 

questions were discussed in such an easy and happy atmosphere that we couldn‘t help 

laughing now and then. Most of the class time was taken up by students‘ discussion .and 

most students have the opportunity to speak in front of the class.   

 

Some questions for further discussion: 
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1. The students taking the course are post-graduate non-English majors. Their English 

level is comparatively higher than that of under-graduates. So is the HE course suitable 

for students with lower English level?  

 

2. With the increasing enrollment in the universities, we usually have more than 60 

students in a class. So how can we conduct the HE course in large-sized classes? 

 

3. It is demanding to be a qualified HE teacher. Firstly, he or she should have a good 

command of English. Secondly, he or she should be capable of coming up with good 

questions for students to discuss in class. By good questions I mean those which can lead 

students to think about the underlying culture differences between the east and the west 

and those which can help students develop moral standards and healthy personality. 

Finally, the ability of making strategic comments is also very important. In order to 

achieve these we need constant teacher training. But where, when and how can we get it? 

 

4. In our university students will not be granted Bachelor‘s degree if they fail the CET-

band 4. So both the teaching and learning are exam-oriented instead of ability-oriented. 

However, the purpose of the HE course is to cultivate students‘ ability to use English. So 

how can we achieve the balance between them? 

 

ADMINISTRATIVE PERSPECTIVE 
 

Sun Yat-sen University (SYSU) introduced the Holistic English (HE) program in 

spring 2009. Since the very beginning, HE has been greatly welcomed by the 

postgraduates at SYSU. I participated in the orientation lecture and I was fascinated by 

the students‘ enthusiasm. Over five hundred students attended the lecture. Some of them 

couldn‘t find a seat, yet they stood through the whole lecture and echoed with the 

speaker.  

The students watched the movies and took two forty-minute HE classes every 

other week throughout the semester. The majority of them watched the movies at the 

university theater hall, while the rest did so through the university‘s intranet. Dr. Niu 

Qiang and Dr. Martin Wolff selected all the movies for HE and we created an English 

Movie Library on SYSU‘s intranet. Students are fascinated with the movies and most of 

them watched the movies many times. Armed with a sufficient input in both language 

and culture through the movie-watching, students were greatly self-motivated to air out 

their understanding and perspectives in class and were always welcoming the responses 

from both the foreign facilitator  and other class members.  

As the deputy dean of the department and the director of EFL Programs for 

Postgraduates, SYSU, I received over 200 Emails telling me their fascinating experience 

with HE: How much they have benefited, how much they will continue their HE later on 

by themselves. Here are some of excerpts from those Emails concerning students‘ 

feedback upon finishing the HE program.  
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Dear Dean Wang:  

My English semester is going to be over, I have learned a lot in this half year, to be intrinsic 

motivated and be on time to attend professorôs classes and so on. Besides, it helps me to know 

how to continue my further English study.  

So I write this letter to thank you for what you have done for all of us students. 

Best regards. (Ivy Huang) 

 

Professor Wang, 

    Thank you so much for providing such a fantastic English learning environment for all of us. 

Your work did make us use English better although it sometimes took more time than it should 

be. But we really thank you for facilitating our English class, for providing the place for us to 

watch the movies, for finding such an unusual but really kind hearted and helpful and creative 

foreign teacher. Thank you so much for everything. (Annie) 

 

Dear Dean Wang, 

Thank you for building an English Movie Library for us. I'm Sarah Qiu from Lingnan College, 

SYSU. Thank you for caring about us, I'm sure the English Movie Library will enrich our 

university education. Thank you again, from my heart. (Sarah) 

 

Dear Dean Wang: 

    I am Simone, a student of Martin Wolff from English class 21 .Thank you very much for your 

great efforts to build a English movie library for our campus! You know there are a lot of 

difficulties in our English learning, the most important one is the lack of a good environment 

.You care about our English learning so much that you created the library to enrich our 

resources of English learning. Watching English movies is a most favorable way to improve 

our English. (Simone) 

 

Dean Wang, 

I write this letter to thank you for the English Movie Library which is absolutely a good way for 

us to improve our English. It is very wonderful that all the movies are with English subtitles. 

(Eris, Class 14) 

 

Dean Wang, 

    Thank you very much that you are so caring about our English study and give us the new 

book "International Business Law (3
rd

 Edition)". 

    We had your lesson once at the beginning of this term when Ms. Hu hadn't arrived in our 

campus. Your lesson was impressive and helpful. And I remembered that you have told us 

English can be a kind of lifestyle. Your class is enlightening and I find that I have more 

enthusiasm in English when it comes to my daily life. (Jessica Xu, Class 11) 
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At the end of the semester, three controlled traditional oral English classes were 

given the same questionnaire as the HE classes. Ten per cent of the students in the former 

filled out the questionnaire in Chinese while all students in the latter did so in English. 

Small wonder that a lower percentage of students in the traditional classes feel that they 

have greater confidence in speaking and writing in English and have higher motivation to 

further polish their English. It is even more noteworthy that the students who participated 

in HE benefited more in their world view. They gained more cultural knowledge of the 

world and took a broader view of the diversified world. 

 

 

CONCLUSION 
 

The HE program produces consistent and reliable results across a broad spectrum 

of post-graduate students from a diverse group of undergraduate majors, from throughout 

China and representing 120 undergraduate institutions of higher education. Not only do 

the students receive significant benefits from the HE program; the students are acutely 

aware of the benefits they received. The results at Sun Yet-sen University are consistent 

with prior results of freshmen and sophomores at six 2
nd

, 3
rd

 and 4
th

 tier universities and 

colleges in 4 provinces. (Appendix B) (Qiang, Wolff & Teng, 2009) 

Language acquisition requires comprehensible input, one element of which is that 

the subject matter must be of interest to the acquirer. Holistic English Workbook I needs 

to be changed to meet the undergraduate degree interests of the post-graduate students. A 

special Workbook should be developed for this purpose. For example, to meet the 

interests of the Economic and Finance majors, four of the Book I movies (Not Without 

My Daughter, War of the Roses, Joy Luck Club, Eat a Bowl of Tea) should be changed to 

movies with a focus on Business/Finance/Marketing. (Wall Street, Rogue Trader, Wal-

Mart, McLibel, Life and Debt) To meet the needs of the law students, portions of 

International Business Law 3
rd

, with accompanying law movies, could have been utilized. 

(This is the only International Business Law book specifically written for Chinese 

students and additionally incorporates the Holistic English approach to improve the law 

students‘ English production.) There are movies available that would appeal to the 

accounting majors.  Even the Chinese Studies and History majors would benefit from a 

different movie mix. (Tai Pan, Sand Pebbles, Great Wall) 

Based on the past semester‘s success of HE for the postgraduates, SYSU is ready 

to expand HE to the undergraduates EFL programs. The faculty members, including 

foreign experts, and visiting scholars will work together to compile more 

subject/specialty-related textbook suitable for different majors and different levels. I can 

imagine the feedback from next semester‘s students will be more fascinating. 
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APPENDIX A 

 

 QUESTIONNAIRE 
 

 

Class No. _______ Male ______     Female ______        Age _______ 

 

Home Province _____________________________________ 

 

Undergraduate major _____________________________ 

 

Undergraduate university _______________________________ 

 

I have Passed CET  4    yes ____    no ____ 

I have Passed CET  6    yes ____    no ____  

I have Passed TEM 4    yes ____    no ____ 

 

INSTRUCTIONS 
 

1) Fill in this form anonymously and hand it in before leaving the 

classroom. Print clearly.  

 
Question #1 
 

Which activity was the most beneficial? 

1. Victor role play day                             __________ 

2. Chat with a foreign exchange student  __________ 

3. English Corner                                     __________ 

 
Question #2 

 

What did you like the best, or think the worst, about this Holistic English 

class? 
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____________________________________________________________________________________________________________ 

 
____________________________________________________________________________________________________________ 

 

________________________________________________________________________ 
 
 

 

Question #3 

 
Please circle 1 to 10: (10 ï greatest help; 1 ï least help) 

 

Did this course help you to improve your: 

Vocabulary                1   2   3   4   5   6   7   8   9   10 

Reading skills            1   2   3   4   5   6   7   8   9   10 

Listening skills          1   2   3   4   5   6   7   8   9   10 

Writing skills             1   2   3   4   5   6   7   8   9   10 

Conversation skills     1   2   3   4   5   6   7   8   9   10 

Confidence                  1   2   3   4   5   6   7   8   9   10 

Motivation                  1   2   3   4   5   6   7   8   9   10 

Self-Discipline                   1   2   3   4   5   6   7   8   9   10 

Creative thinking     1   2   3   4   5   6   7   8   9   10 

Autonomous learning skills  1   2   3   4   5   6   7   8   9   10 

World view                  1   2   3   4   5   6   7   8   9   10 
 

Question #4 

What grade do you think you deserve in this class?   ______________ 

Why do you deserve that grade? 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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APPENDIX B 

(2009) EFL: HOLISTIC ENGLISH --The Revolution Has Begun, but the Long March Lies Ahead, Chapter 13, 
China EFL – Time For Another Revolution, Nova Science Publications, New York 

SPRING ’08 Holistic English Freshmen and Sophomore  
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Chart 7 

SPRING ’08 Holistic English Freshmen and Sophomore  
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Chart 8 

SPRING ’08 Holistic English Freshmen and Sophomore   

WORLD VIEW – BUSINESS KNOWLEDGE 
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Chart 9 

With 10 different foreign teachers implementing Holistic English at 6 different colleges and universities in 4 

different provinces (Guangxi University (2
nd

 tier), HUARUI COLLEGE at Xinyang Normal University (2
nd

 tier), 

Yang En University (2
nd

 tier), Xinyang Agricultural College (3
rd

 tier), CIB at Shenyang Normal University (2
nd

 

tier), Xinyang Technical and Vocational College (4
th
 tier). 10 different foreign teachers),  the Holistic English 

Program delivered consistent uniform results for 2
nd

, 3
rd

 and 4
th
 tier students.  

APPENDIX C 
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